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Cranford Park CE Primary School

This statement details our school’s use of pupil premium (and recovery premium) funding
to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school 181

Proportion (%) of pupil premium eligible pupils 31.5%

Academic year/years that our current pupil premium 2023-2026

strategy plan covers (3 year plans are recommended)

Date this statement was published September 2023

Date on which it will be reviewed September 2026
Statement authorised by FGB

Pupil premium lead Tina Nowell, Headteacher
Governor / Trustee lead Liz Brown, Chair of Gov.s

Funding overview

Detalil

Amount

Pupil premium funding allocation this academic year

£62,340

Recovery premium funding allocation this academic year

£0

Pupil premium (and recovery premium*) funding carried
forward from previous years (enter £0 if not applicable)

*Recovery premium received in academic year 2021 to
2022 can be carried forward to academic year 2022 to
2023. Recovery premium received in academic year 2022
to 2023 cannot be carried forward to 2023 to 2024.

£0

Total budget for this academic year

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£62,340




Part A: Pupil premium strategy plan

Statement of intent

At Cranford Park C of E Primary School, we have high aspirations for all our children.
We recognise that Pupil Premium is additional funding to help ensure disadvantaged
pupils achieve results in line with all pupils nationally and to close any in-school
attainment gaps. This finance is therefore targeted to ensure that all our children, but
especially those who are disadvantaged, are supported to achieve the highest
outcomes they can by making good progress across all subject areas from their
starting points. Implicit in the intended outcomes detailed below, is the intention that
non-disadvantaged pupils’ attainment will be sustained and improved alongside
progress for their disadvantaged peers.

High-quality teaching and enabling environments are at the heart of our approach and
we therefore invest in high quality training to enable our staff to deliver structured
lessons which challenge all pupils. In order to provide every pupil a fair and equal
chance of succeeding and to value pupils as individuals, we consider any barriers to
their learning and try to address these with appropriate support. Through high quality
teaching, interventions and bespoke additional support for children and families, pupils
are supported to succeed. Support offered is based on robust assessment and subject
to regular review.

We also recognise, at this time, that we have a responsibility to ‘catch up’ any pupils
who have fallen behind as a result of the coronavirus lockdowns and other absences.
Our strategy is also therefore integral to wider school plans for education recovery,
notably in its targeted support through the National Tutoring Programme for pupils
whose education has been worst affected, including non-disadvantaged pupils.

In addition, we want all pupils to benefit from experiencing a range of extra-curricular
activities and will therefore support families to access these, including activities outside
of school and residential visits, where financial restraints would otherwise prevent
participation. It has also been noted nationally that Pupil Premium children have a
higher rate of Adverse Childhood Experiences (ACESs), which in turn can affect their
rate of academic progress. Pupil Premium families may also need support with other
needs such as:

¢ Improving rates of attendance, including lateness

e Essential equipment to support learning at school, including uniform and PE kit

e Lack of resources to access extra-curricular experiences such as educational Visits
and clubs both inside and outside of school

¢ Additional resources to promote learning (e.g. revision resources)

e Access to technology or Wi-Fi connection

e Access to enrichment activities and experiences outside of the local community




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge as at 2023

1

Assessments and observations of phonics raised concerns about the
standard of phonics teaching throughout the lower school. Pupils were
not making progress quickly enough and there was no consistent
approach in the school, resulting in poor standards. There is a significant
gap between the attainment of disadvantaged pupils and their peers. This
negatively impacts their development as readers.

Reading standards in the school are low, with a significant number of
children in all year groups not meeting the expected standards or higher.
Internal assessments indicate that reading attainment among
disadvantaged pupils is significantly below that of non-disadvantaged
pupils. In Summer 2023, only 68% of children met the expected
standards (34% disadvantaged), with 24% below the expected and 8%
being significantly below where they should be (The figures for
disadvantaged pupils below 49% significantly below is 23%). Reading is
not taught effectively, with little consistency or structure in place.

Writing standards in the school are low. Internal assessments indicate
that writing attainment among disadvantaged pupils is significantly below
that of non-disadvantaged pupils. Only 60% of children in the school are
meeting the expected standards or higher (only 29% of disadvantaged
pupils.) 30% are below and 11% of children are now significantly below
(46% of disadvantaged children are below and 26% significantly below).
Observations and work scrutiny have revealed poor teaching and
inconsistent practice, leading to low expectations and low standards.

Maths standards in the school are low. Internal assessments indicate that
maths attainment among disadvantaged pupils is significantly below that
of non-disadvantaged pupils. Only 55% of children in the school are
meeting the expected standards or higher (only 34% of disadvantaged
pupils.) Those below are 29% (disadvantaged 46%) and significantly
below are 8% (disadvantaged 20%).

Our assessments and observations indicate that the education and well-
being of many of our disadvantaged pupils have been impacted by previ-
ous school closures, absence and behaviour to a greater extent than for
other pupils. These findings are supported by national studies.

This has resulted in significant knowledge gaps leading to a greater
number of pupils falling further behind age-related expectations in all
subjects.

Assessments, observations, and discussions with pupils indicate under-
developed oral language skills and vocabulary gaps among many disad-
vantaged pupils. These are evident from Reception through to KS2 and in
general, are more prevalent among our disadvantaged pupils than their
peers.




7 Our observations and discussions with staff, outside agencies, pupils and
families have identified social and emotional issues for many pupils, nota-
bly due to social deprivation (lack of opportunity for social experiences
and a limited access to society’s resources), diminished cultural capital
and lower aspirations in their community. Families of disadvantaged pu-
pils experience a range of challenges including with housing, finance,
family literacy, domestic violence, children’s mental health and anxiety,
parental anxieties and skills as well as mobility.

As a result, Pupil Premium children often have significant social, emo-
tional and mental health needs and fewer strategies for maintaining self-
regulation, positive mental and physical health. This manifests itself in
school as social and behaviour issues, including anti-social behaviour
and a higher number of exclusions and SEN referrals due to behaviour.
Parental engagement and support for Pupil Premium children is lower
than for that of non-Pupil Premium children.

8 Our attendance data over the last few years indicates that attendance
among disadvantaged pupils has been lower than for non-disadvantaged

pupils.

Attendance for 2022-23 was 94,6% but for disadvantaged pupils it was
93.7%. (Non-disadvantaged 95.5%)

Persistent absence was also higher for disadvantaged pupils.

Our assessments and observations indicate that absenteeism is nega-
tively impacting disadvantaged pupils’ progress.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

A greater number of children
meet the expected standard
for phonics in Year One.

Phonics standards are at least in line with those
Nationally and there is no significant gap between the
attainment of disadvantaged pupils and their peers.

Improved oral language
skills and vocabulary among
disadvantaged pupils.

Assessments and observations indicate significantly
improved oral language among disadvantaged pupils.
This is evident when triangulated with other sources
of evidence, including engagement in lessons, book
scrutiny and ongoing formative assessment.

Improved reading attainment
among disadvantaged

pupils.

KS1 and KS2 reading outcomes show an upward
trend and the achievement of disadvantaged pupils is
at least in line with their peers Nationally.

Improved writing attainment
among disadvantaged

pupils.

KS1 and KS2 writing outcomes show an upward trend
and the achievement of disadvantaged pupils is at
least in line with their peers Nationally.
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Improved maths attainment
for disadvantaged pupils at
the end of KS2.

KS1 and KS2 maths outcomes show an upward trend
and the achievement of disadvantaged pupils is at
least in line with their peers Nationally.

Greater participation in
extra-curricular activities by
disadvantaged pupils.

Monitoring shows a significant increase in
participation in enrichment activities, particularly
among disadvantaged pupils, with all disadvantaged
pupils participating regularly in extra-curricular activity
either in or out of school.

Decrease in exclusions and
behaviour incidents
involving disadvantaged

pupils

Monitoring shows a decrease in behaviour incidents
involving disadvantaged pupils and no suspensions.

Reported incidents and pupil voice demonstrate that
behaviour is improved and that disadvantaged pupils
have used social skills to manage situations.

To achieve and sustain
improved attendance for all
pupils, particularly our
disadvantaged pupils.

Sustained high attendance demonstrated by the over-
all absence rate for all pupils being in line with or
lower than National and the attendance gap between
disadvantaged pupils and their non-disadvantaged
peers being diminished.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 17,874

programme for the
teaching of writing — The
Literacy Tree selected —
including school to school
support and training,
resources.

£2500

of the programme on outcomes in a va-
riety of schools.

https://literacytree.com/case-studies/

Activity Evidence that supports this approach | Challenge
number(s)
addressed

Continued subscription, Phonics approaches have a strong 1,2,3,5

training, support and evidence base that indicates a positive

additional resources for impact on the accuracy of word reading

our DfE validated (though not necessarily

Systematic Synthetic comprehension), particularly for

Phonics programme to disadvantaged pupils:

secure strong phonics Phonics | Toolkit Strand | Education

teaching for all pupils. Endowment Foundation | EEF

Subscription, books and

Resources

£3200

Continued training and Research shows that by developing a 2,3,5

support for delivery of deeper understanding of what is being

Destination Reader read, destination reader actively engen-

programme into Key ders a love of reading which will endure

Stage 2, to include Bridge | and improves effectiveness in the teach-

to DR for Year 2 staff. ing of reading through the use of proven

techniques including language stems
£4100 and other strategies.
Destination Reader | Hackney Services
for Schools
Reading comprehension strategies |
EEF
(educationendowmentfoundation.org.uk)
Set up of a structured Case studies show a significant impact 2,3



https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://www.hackneyservicesforschools.co.uk/DR
https://www.hackneyservicesforschools.co.uk/DR
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies?utm_source=/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies&utm_medium=search&utm_campaign=site_search&search_term=reading%20comprehension
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies?utm_source=/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies&utm_medium=search&utm_campaign=site_search&search_term=reading%20comprehension
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies?utm_source=/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies&utm_medium=search&utm_campaign=site_search&search_term=reading%20comprehension
https://literacytree.com/case-studies/

Subscription to First
News

£74

Subscription to allow all classes to
access the newspaper and to
encourage reading through interests.

2,3

Release and resources Securing firm foundations in the devel- 4,6
for implementation of opment of good number sense for all
NCETM Mastering children from Reception through to Year
Number in KS1 and EYS 1 and Year 2 to improve fluency in cal-
culation and a confidence and flexibility
with number.
£5000 https://www.ncetm.org.uk/maths-hubs-
projects/mastering-number-at-reception-
and-ksl
EYS Mathsful Play Play is intrinsically motivating. It is mem- | 4, 6
training for Maths lead orable and mindful. We can use play to
and EYS lead make EYFS mathematics much more in
£400 touch with the children we work with,
creating a space where we can build on
their prior understandings and experi-
ences.
https://early-education.org.uk/learning-
mathematics-through-play/
Enhancement of our The DfE non-statutory guidance has 4,5

maths teaching and
curriculum planning in line
with DfE and EEF
guidance.

We will fund teacher
release time for our
Maths leader to embed
key elements of guidance
in school and to access
HIAS core provision,
Maths Hub resources and
CPD (including Teaching
for Mastery training).

£2600

been produced in conjunction with the
National Centre for Excellence in the
Teaching of Mathematics, drawing on
evidence-based approaches:

Maths quidance KS 1 and 2.pdf
(publishing.service.gov.uk)

The EEF guidance is based on a range
of the best available evidence:

Improving Mathematics in Key Stages 2
and 3



https://www.ncetm.org.uk/maths-hubs-projects/mastering-number-at-reception-and-ks1
https://www.ncetm.org.uk/maths-hubs-projects/mastering-number-at-reception-and-ks1
https://www.ncetm.org.uk/maths-hubs-projects/mastering-number-at-reception-and-ks1
https://early-education.org.uk/learning-mathematics-through-play/
https://early-education.org.uk/learning-mathematics-through-play/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £ 22,200

providing additional
support outside of
lessons for
disadvantaged
pupils including in
reading, writing
and maths.

£11,100

can be an effective method to support low attaining pu-
pils or those falling behind, both one-to-one:

One to one tuition | EEF (educationendowmentfounda-
tion.org.uk)

And in small groups:

Small group tuition | Toolkit Strand | Education Endow-
ment Foundation | EEF

Activity Evidence that supports this approach Challenge
number(s)
addressed

Member of staff to Phonics approaches have a strong evidence base 1,2,3,5

additional phonics indicating a positive impact on pupils, particularly from

sessions targeted disadvantaged backgrounds. Targeted phonics

at pupils who interventions have been shown to be more effective

require further when delivered as regular sessions over a period up to

phonics support, 12 weeks:

including additional | phonics | Toolkit Strand | Education Endowment

sessions outside of | Foundation | EEF

th_?h_sckt]r(])ol d?]y’ | Research shows that on average, one to one tuition is

\(/jw n R?V?/(I: QC? very effective at improving pupil outcomes. It might

a;(; via VIBEOS | 4150 be an effective strategy for providing targeted
an resé?curce support for pupils who are identified as having low prior
?;rgﬁioers or attainment, or who are struggling in particular areas.
' One to one tuition | EEF
£11,100 (educationendowmentfoundation.org.uk)
Member of staff Tuition targeted at specific needs and knowledge gaps | 2,3,4,5



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition?utm_source=/education-evidence/teaching-learning-toolkit/one-to-one-tuition&utm_medium=search&utm_campaign=site_search&search_term=one%20to%20one
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition?utm_source=/education-evidence/teaching-learning-toolkit/one-to-one-tuition&utm_medium=search&utm_campaign=site_search&search_term=one%20to%20one
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £ 22,280

Activity Evidence that supports this approach | Challenge
number(s)
addressed

Key Staff attending Team There is extensive evidence associating 7

Teach training and refresher childhood social and emotional skills

training. Team Teach training | with improved outcomes at school and in

transforms relationships, later life (e.g., improved academic

equipping everyone to performance, attitudes, behaviour and

manage distressed relationships with peers):

behaviours and conflicts https://educationendowmentfoundation.o

safely and respectfully. rg.uk/education-evidence/teaching-

£3280 learning-toolkit/social-and-emotional-

learning

Attendance officer and Senior | The DfE guidance has been informed by | 8

Leadership release support in | engagement with schools that have

embedding principles of good | significantly reduced levels of absence

practice set out in the DfE’s and persistent absence.

‘Improving School Improving School Attendance

Attendance’ advice.

This will involve training and

release time to develop and

implement new procedures.

£13,300

Funding of extra-curricular Extra-curricular 0pp0rtun|t|es have pOS|' 7

activities for disadvantaged tive impact on wellbeing and academic

children, both in and outside ﬁt?rfc;,rmance' ate netiou
H pS//www.researcngate.nervpubnlica-

of SCh.00| n Ord.er to offer tion/355485658 HOW CAN EXTRACURRICULAR AC-

experiences children would TIVITIES HAVE A POSITIVE IMPACT ON_THE ACA-

not otherwise be able to DEMIC_PERFORMANCE_OF BOTH THE PRI-

L MARY_AND_THE SECONDARY_SCHOOL#:~:text=Stu-
access. Eg- irock (£500) dents%20who%?20participate%20in%20extracurricu-
lar,be%20successful%20in%20the%20fu-
ture.&text=Those%20who%?20participate%20in%20extracur-

. ricular,less%20absenteeism%2C%20and%20better%20con-
Estimated cost: £4200 nectivity.file:///N:/An_Unequal Playing_Field report%20(1).pdf
Funding set aside to respond Based on our experiences and those of All
to requests for specific family similar schools to ours, we have
issues regarding disadvan- identified a need to set a small amount
taged children including uni- of funding aside to respond quickly to
form and shoes, wraparound needs that have not yet been identified.
care, school equipment,
glasses, milk, furniture, etc.

Estimated cost: £1500

Total budgeted cost: £ 62,354



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.researchgate.net/publication/355485658_HOW_CAN_EXTRACURRICULAR_ACTIVITIES_HAVE_A_POSITIVE_IMPACT_ON_THE_ACADEMIC_PERFORMANCE_OF_BOTH_THE_PRIMARY_AND_THE_SECONDARY_SCHOOL#:~:text=Students%20who%20participate%20in%20extracurricular,be%20successful%20in%20the%20future.&text=Those%20who%20participate%20in%20extracurricular,less%20absenteeism%2C%20and%20better%20connectivity
https://www.researchgate.net/publication/355485658_HOW_CAN_EXTRACURRICULAR_ACTIVITIES_HAVE_A_POSITIVE_IMPACT_ON_THE_ACADEMIC_PERFORMANCE_OF_BOTH_THE_PRIMARY_AND_THE_SECONDARY_SCHOOL#:~:text=Students%20who%20participate%20in%20extracurricular,be%20successful%20in%20the%20future.&text=Those%20who%20participate%20in%20extracurricular,less%20absenteeism%2C%20and%20better%20connectivity
https://www.researchgate.net/publication/355485658_HOW_CAN_EXTRACURRICULAR_ACTIVITIES_HAVE_A_POSITIVE_IMPACT_ON_THE_ACADEMIC_PERFORMANCE_OF_BOTH_THE_PRIMARY_AND_THE_SECONDARY_SCHOOL#:~:text=Students%20who%20participate%20in%20extracurricular,be%20successful%20in%20the%20future.&text=Those%20who%20participate%20in%20extracurricular,less%20absenteeism%2C%20and%20better%20connectivity
https://www.researchgate.net/publication/355485658_HOW_CAN_EXTRACURRICULAR_ACTIVITIES_HAVE_A_POSITIVE_IMPACT_ON_THE_ACADEMIC_PERFORMANCE_OF_BOTH_THE_PRIMARY_AND_THE_SECONDARY_SCHOOL#:~:text=Students%20who%20participate%20in%20extracurricular,be%20successful%20in%20the%20future.&text=Those%20who%20participate%20in%20extracurricular,less%20absenteeism%2C%20and%20better%20connectivity
https://www.researchgate.net/publication/355485658_HOW_CAN_EXTRACURRICULAR_ACTIVITIES_HAVE_A_POSITIVE_IMPACT_ON_THE_ACADEMIC_PERFORMANCE_OF_BOTH_THE_PRIMARY_AND_THE_SECONDARY_SCHOOL#:~:text=Students%20who%20participate%20in%20extracurricular,be%20successful%20in%20the%20future.&text=Those%20who%20participate%20in%20extracurricular,less%20absenteeism%2C%20and%20better%20connectivity
https://www.researchgate.net/publication/355485658_HOW_CAN_EXTRACURRICULAR_ACTIVITIES_HAVE_A_POSITIVE_IMPACT_ON_THE_ACADEMIC_PERFORMANCE_OF_BOTH_THE_PRIMARY_AND_THE_SECONDARY_SCHOOL#:~:text=Students%20who%20participate%20in%20extracurricular,be%20successful%20in%20the%20future.&text=Those%20who%20participate%20in%20extracurricular,less%20absenteeism%2C%20and%20better%20connectivity
https://www.researchgate.net/publication/355485658_HOW_CAN_EXTRACURRICULAR_ACTIVITIES_HAVE_A_POSITIVE_IMPACT_ON_THE_ACADEMIC_PERFORMANCE_OF_BOTH_THE_PRIMARY_AND_THE_SECONDARY_SCHOOL#:~:text=Students%20who%20participate%20in%20extracurricular,be%20successful%20in%20the%20future.&text=Those%20who%20participate%20in%20extracurricular,less%20absenteeism%2C%20and%20better%20connectivity
https://www.researchgate.net/publication/355485658_HOW_CAN_EXTRACURRICULAR_ACTIVITIES_HAVE_A_POSITIVE_IMPACT_ON_THE_ACADEMIC_PERFORMANCE_OF_BOTH_THE_PRIMARY_AND_THE_SECONDARY_SCHOOL#:~:text=Students%20who%20participate%20in%20extracurricular,be%20successful%20in%20the%20future.&text=Those%20who%20participate%20in%20extracurricular,less%20absenteeism%2C%20and%20better%20connectivity
https://www.researchgate.net/publication/355485658_HOW_CAN_EXTRACURRICULAR_ACTIVITIES_HAVE_A_POSITIVE_IMPACT_ON_THE_ACADEMIC_PERFORMANCE_OF_BOTH_THE_PRIMARY_AND_THE_SECONDARY_SCHOOL#:~:text=Students%20who%20participate%20in%20extracurricular,be%20successful%20in%20the%20future.&text=Those%20who%20participate%20in%20extracurricular,less%20absenteeism%2C%20and%20better%20connectivity
https://www.researchgate.net/publication/355485658_HOW_CAN_EXTRACURRICULAR_ACTIVITIES_HAVE_A_POSITIVE_IMPACT_ON_THE_ACADEMIC_PERFORMANCE_OF_BOTH_THE_PRIMARY_AND_THE_SECONDARY_SCHOOL#:~:text=Students%20who%20participate%20in%20extracurricular,be%20successful%20in%20the%20future.&text=Those%20who%20participate%20in%20extracurricular,less%20absenteeism%2C%20and%20better%20connectivity
file:///N:/An_Unequal_Playing_Field_report%20(1).pdf

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Standardised testing was used throughout the academic year to track the progress of
disadvantaged pupils throughout the school.

Our internal assessments suggested that the performance of all pupils was lower than
the pre-covid statutory assessments and that disadvantaged pupils in particular had
been significantly affected by the pandemic and had fallen behind. This is particularly
noticeable in the core subjects, which has led to us seeking to improve standards in all
of these. The school has seen some closing of the attainment gap, but this needs to
continue going forward.

Sept 24 Update: Despite an extensive amount of additional tutoring which supported
them to make good progress, our vulnerable children continue to struggle to attain in
line with their peers. As non-disadvantaged children have made more rapid progress,
the gap remains and it can be seen from data without vulnerable children included that
in some cases the gap has widened. The strong overlap between disadvantaged pupils
and other groups such as SEND and GRT has been noted. In order to further focus on
diminishing this gap, governors have made our vulnerable children a Key Priority in the
new school development plan.

Our assessments and observations indicate that pupil behaviour and wellbeing were
significantly impacted by the Covid-19 pandemic and this was particularly heightened in
our disadvantaged children. They found it difficult to re-engage, use strategies to man-
age their behaviour and had to ‘re-learn’ how to socialise and be in large groups of
people. This impact on the children’s social and emotional well-being is still evident and
so is part of our focus for our pupil premium spending this academic year.

Sept 24 Update: Behaviour is much improved for all pupils and work with our disad-
vantaged families has improved relationships with the school. There remain a very few
individuals who require additional behaviour support, hence our continuation of the
Team Teach de-escalation training for key members of staff. In addition, we have noted
that our intakes of disadvantaged children have shown less ‘school ready’ behaviours
with some still in nappies and non-verbal.

Overall attendance in 2022-23 (94.4%) was up on preceding year (92.8%) and closer
to the national average of 95%. However, disadvantaged pupils’ attendance was 94%
as opposed to non-disadvantaged attendance of 95.5%, so there is still a gap to be
closed. Our traveller children have lower attendance and often fall into both groups.

Sept 24 Update: Disadvantaged children continue to be more likely to be persistent
absentees. Attendance of disadvantaged pupils for the adademic year 2023-24 was
just 89.88% while that of non-disadvantaged pupils was 94.76%.

Our assessments and observations indicated that pupil wellbeing and mental health
were still showing the impact of COVID-19-related issues last year and many pupils
were struggling to be in school. The impact was particularly acute for disadvantaged
pupils. We used pupil premium funding to provide wellbeing support for all pupils, and
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targeted interventions where required. We are building on that approach with the
activities detailed in this plan.

Sept 24 Update: The school no longer has an ELSA but has maintained LSAs to sup-
port children to feel safe and happy at school. The curriculum has been enhanced to
include a range of experiences designed to bring joy to the children, to allow them to
develop their interests and to let their light shine, in the community, on stage, on the
sports field and elsewhere. Disadvantaged pupils are supported to fully participate in all
these experiences which enrich their lives and promote good mental health.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
(or recovery premium) to fund in the previous academic year.

Programme Provider

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following
information: How our service pupil premium allocation was spent last academic
year

Last year the service pupil premium was used to support our service children in a
variety of ways, including funding for trips and residential experiences, one to one
tutoring support and resources.

The impact of that spending on service pupil premium eligible pupils

This spending meant that the service pupils were able to fully engage in school and
extra-curricular activities. The tutoring supported the pupils to diminish the difference
between their attainment and that of their peers. This support will continue going
forward.
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Further information (optional) 2023

Additional activity

Our pupil premium strategy will be supplemented by additional activity that is not being
funded by pupil premium or recovery premium. That will include:

e Embedding more effective practice around feedback. EEF evidence demon-
strates this has significant benefits for pupils, particularly disadvantaged pupils.

e The school is working towards becoming an Attachment and Trauma Aware
School (ATAS). A team of staff will be released to attend training sessions and
work with other staff in the school.

e Training a Level 3 Forest School Leader to lead weekly forest school activities
for all children in the school.

e Offering a wide range of high-quality extracurricular activities, including residen-
tial experiences, to boost wellbeing, behaviour, attendance, and aspiration. Ac-
tivities will focus on building life skills such as confidence, resilience, and social-
ising. Disadvantaged pupils will be encouraged and supported to participate.

Planning, implementation, and evaluation

In planning our new pupil premium strategy, we evaluated why activity undertaken in
previous years had not had the degree of impact that we had expected. We also under-
took a pupil premium review with the Local Authority to get an external perspective.

We triangulated evidence from multiple sources of data including assessments, en-
gagement in class book scrutiny, conversations with parents, pupils and teachers in or-
der to identify the challenges faced by disadvantaged pupils.

We used the EEF’s implementation guidance to help us develop our strategy,
particularly the ‘explore’ phase to help us diagnose specific pupil needs and work out
which activities and approaches are likely to work in our school. We will continue to use
it through the implementation of activities.

We have put a robust evaluation framework in place for the duration of our three-year
approach and will adjust our plan over time to secure better outcomes for pupils.
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

